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Abstract 
Foreign language learning is an unavoidable concept of life in the 21st century. In our daily lives, we are constantly in 
touch with people with different languages and cultures, and we are living in a multilingual and multicultural world. 
As there is so much demand and need to learn foreign languages, there are many courses and institutions offering 
language courses. However, finding the right course and support for language learners is not so easy. EAQUALS, the 
European Association for Quality Language Services, aims to assure the quality of teaching and learning in language 
schools and departments. This qualitative study tries to find an answer to the question of to what extent the secondary 
education institutions in Turkey are able to apply the quality criteria of EAQUALS based on Staff Charter in English 
language teaching.  
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1. Introduction 
 
There is no simple answer to the question of what is meant by quality because some researchers view 
 degree of variation for adopted standards and 
dependability at low cost as well as being customer driven and market focused. Dr. Joseph M. Juran is 
1995, p.5).  
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Quality control is the process whereby the product or service, or any part of the process associated 
with its production or delivery, is checked against a predetermined standard and rejected or recycled if 
below standard. This is a well known feature at the end of a product line, but it is equally important at all 
stages from the initial acceptance of raw materials (Ellis, 1993, p. 18). 
Quality in education is an evaluation of the process of educating which enhances the need to achieve 
and develop the talents of the customers of the process, and at the same time meets the accountability 
standards set by the clients who pay for the process or the outputs from the process of educating and 
quality in education is clearly linked to the purpose (Hoy, Bayne-Jardine and Wood, 2000, p. 10). 
The European Council has frequently stressed that high quality education and training systems are 
everyone, while developing the excellence that will allow Europe to retain a strong global role in 
education and learning outcomes at all levels must be relevant to professional and private life. The quality 
of teachers, trainers, and other educational staff is the most important within school factor affecting 
student performance.  
EAQUALS, the European Association for Quality Language Services, is an independent body and it 
was founded in 1991. Its aim is to promote and guarantee quality in modern language teaching 
institutions. EAQUALS endorses and subscribes to the aims for European education policies in the field 
Learning for European Citizenship. It aims to facilitate the free movement of people and ideas across 
Europe, to increase mutual knowledge and understanding among all European people, to raise the level of 
European cooperation in quantity and quality, to combat or preferably preclude prejudice and intolerance 
towards peoples of different languages and cultures, and to strengthen the democratic structures and 
practices. 
 To be able to achieve these aims, EAQUALS has established and published a set of criteria for 
membership. These sets of criteria are put in the form of a Code of Practice, Student Charter, Staff 
Charter, and Information Charter and these charters are backed up by a rigorous inspection scheme. The 
Staff Charter concerns itself with the working conditions, duties and entitlements of both the academic 
and non-academic staff where not already defined in national law. It requires a school to deal fairly with 
its staff, in accordance with local conditions, to provide suitable working conditions, and to have and 
publicize grievance procedures.   
 
2. The Study 
 
 This study mainly aims to broaden the research on improving and maintaining the quality of foreign 
language learning and teaching in Turkish secondary education institutions, to provide information about 
the quality criteria of foreign language learning and teaching systems in European, and to improve and 
maintain the quality standards in Turkey. The main research question of this qualitative study is:  
 To what extent the secondary education institutions in Turkey are able to apply the quality criteria of 
EAQUALS in English language teaching? 
 
2.1 Participants 
 
 The school where the pilot study was conducted is a private high school in the center of Istanbul. The 
schools of the main study included an Anatolian (School A) and a private high school (School B) in the 
center of Istanbul  
 
2.2 Data Collection Instruments 
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 The data of this study was collected through four main research instruments: the EAQUALS 
Inspection Checklist  the staff charter, observation, interview, and document analysis.  
 
2.3 Procedure 
 
 Firstly, a pilot study was conducted at a private high school in Istanbul. The reason for conducting a 
pilot study was that the researcher would train himself in applying different data collection instruments, to 
test the items, and to examine whether the items were able to collect the data necessary for the study.  
 After the pilot study, the main study started. The observations were conducted in the 9th, 10th, and 11th 
grade classes of a private and an Anatolian high school. The classes were observed for 4 weeks. Two 
teachers from each school were observed four times by the researcher. In addition, student teachers of a 
private Turkish university were asked to observe the same teachers in both schools twice for the 
reliability of the observations. 
 The head of the English department of both schools were firstly interviewed. Then, four English 
teachers from each school (including the observed teachers) were interviewed right after the observations 
were conducted by using the semi-structured interview technique.  
 Various documents were collected while the observations took place including the curriculum, the 
syllabus, the lesson plans, the books, and the exams. 
 
2.4 Data Analysis 
 
 The results of the observations were analyzed by using pattern coding and frequency distribution. The 
recorded interviews were transcribed and there were two phases of the interview analysis. The first one 
was pattern coding which enabled the researchers to study human behavior. The next one was the 
reliability checks of the interviews which included the intra-coder and inter-coder reliability coefficients. 
The intra-coder reliability coefficient was found to be .9047 and the inter-coder reliability, the overall 
consistency of the coding between the researchers was .822. The collected documents were analyzed 
carefully by using pattern coding. 
 
3. Results 
 
 The Staff Charter involves 10 items. 
 
3.1 Appropriate workspace and facilities for staff (lighting, ventilation, equipment, general comfort) 
  
 
chairs. There is only one computer, one printer and one photocopy machine in the room. The teachers 
have to share the tape-
has a table, a chair, and a locker. In the room, there are four computers, a printer, and a photocopy 
machine. There are seven tape-recorders for 13 teachers. 
 
3.2 Staff contract (existence of the written contract, form of the contract, and its clarity) 
  
 In School A, the teachers did not sign a contract when they were employed because they are civil 
servants. The teachers know everything about their contract from the Law of the Civil Servants. The law 
consists of many articles and each article is related to a different subject. The articles are explained in a 
detailed way. In School B, the teachers signed a contract when they were employed. The form of the 
contract is not as detailed as the Law of the Civil Servants. The contract consists of various items; 
however, the items are not very clear and there are some missing points.  
1357 Serkan Uygun /  Procedia - Social and Behavioral Sciences  70 ( 2013 )  1354 – 1359 
 
3.3 General fairness of the terms (salary and scales, overtime payments, length of contract, working and 
teaching hours per week, paid holiday entitlement, sickness, maternity, family and compassionate leave, 
pension and severance pay arrangements, unpaid leave of absence, social security contributions) 
 
 The teachers of the School A are civil servants and their working conditions are stated in the Law of 
the Civil Servants clearly. The only item not covered is the length of the contract. The contract of the 
teachers in School B covers the items about salary, overtime payments, length of contract, working and 
teaching hours per week, but it lacks most of the items covered in the Law of the Civil Servants (such as 
items about scales, paid holiday entitlement, sickness, maternity, family and compassionate leave, 
pension and severance pay arrangements, unpaid leave of absence, social security contributions).  
 
3.4 Clear procedures for dealing with staff grievance, disciplinary problems, and dismissal procedures 
 
 In School A, the Law of the Civil Servants includes clear procedures about staff grievance, 
disciplinary problems, and dismissal procedures. In School B the contracts also include clear procedures 
about disciplinary problems and dismissal procedures, but there is no procedure about staff grievance. 
 
3.5 Staff training and development 
 
 As the working environment and conditions in School A is not challenging, mostly the teachers do not 
tend to attend any of the trainings. In School B, various in-service trainings, seminars, and workshops are 
organized in addition to those organized by the Ministry of National Education. The in-service trainings, 
seminars, and workshops are viewed as very important organizations for teacher development. 
 
3.6 Observation of Legal Requirements 
 
 Both schools are inspected by the Ministry of National Education once in every four years and a 
report is prepared about the teachers and the school. In School A, all of the teachers are observed by the 
headmaster once a year regularly. In School B, the teachers are observed by the headmaster once or twice 
in a term regularly. In addition, as School B is a branch of a well-known foundation, the foundation itself 
also inspects the teachers annually. 
 
3.7 Independent Inspections to Maintain Standards 
 
 There are no independent inspections to maintain the standards in School A and B.  
 
3.8 Staff Planning and Review Meetings 
  
 Both of the schools have two big meetings in a term. These meetings are official and legal. In addition 
to these two official meetings, the English departments in both schools have informal weekly meetings. 
 
3.9 Regular Observation of the Teaching Activity (Procedures, Uses, Follow-Up) 
 
 In School A, the teachers are not informed about the observation and the headmaster suddenly enters 
the classroom and observes the lesson and gives instant feedback to the teacher in front of the learners. 
After the lesson, the headmaster talks to the observed teacher and explains the weaknesses of the teacher 
in detail. In School B, sometimes the teachers are informed before being observed. There is a formal 
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observation guideline. The observer takes notes, writes comments and gives feedback to the teachers. The 
observations are carried out by the managers and the head of the departments.  
 
3.10 Qualifications, Experience, and Competence of the Managers 
 
 The managers in School A and B are very experienced. The managers work in cooperation with the 
teachers and they are using effective management strategies. However, School A is management centered 
and the final decisions are taken in the meetings of the managers where teachers are not allowed to 
participate. In School B, decisions are taken by considering the needs and requests of the teachers.  
 
4. Discussion 
 
 The results of the study show that, it will take a long time to bring quality to maturity in English 
language teaching of the Turkish secondary education system. While the new trend in Europe has 
changed from quality to excellence, in Turkey there are still some problems in establishing an effective 
system of quality in education for several reasons. 
 The Ministry of National Education inspects both of the schools once in every four year and the 
headmasters do annual inspections. However, there are no independent inspections to maintain the 
standards in both schools. An independent organization with the duty of inspecting the schools to 
maintain and improve their standards would be a much better idea as this is the model used all over the 
world widely.  
 The teachers in both schools are quite experienced and competent in their jobs, but the most striking 
point is that the teachers do not try to improve themselves after they graduate. None of the teachers follow 
articles and magazines about teaching, and they do not attend to any courses or self-development 
programs. They think that they have adequate qualifications to do the job and work at their current 
institutions. But they miss a very important point of teaching. Teachers deal with human and human is 
changing constantly. The needs, attitudes, learning styles, and the perception of the learners can change 
very quickly and the teachers have to adapt themselves to the new trends. The schools and the Ministry of 
National Education have to encourage the teachers to take part in MA or self-development programs so 
that they can improve themselves and meet the current needs and expectations of the learners.  
 The managers in both schools are highly experienced and qualified. The most important thing on the 
side of the management is the ability to have good communication and cooperation with the teachers. 
Teachers should take part in the administrative meetings and they should have the chance to express their 
ideas and opinions. At least the management should allow the teachers to declare their ideas clearly. If the 
teachers do not have the right to express their ideas, this will lead to poor communication among the 
management and teachers.  
 While School B has a successful system of observation involving its procedures, uses, and follow-ups, 
School A has some serious problems in this criteria. All schools should have a regular observation 
scheme and schedule and every teacher should be aware of the procedure, use, and follow-up of the 
observations. The system should be transparent. The observer must know what they should focus on 
during the observation, how they should evaluate and assess the teacher and the teaching, what procedure 
they should use, and how to provide clear information on the follow-up process. The teacher also should 
know what the focal points are, how the evaluation and assessment system works, what procedure is 
followed, and how the follow-up process works. There should be a standard among the schools, so it 
would be much better if the Ministry of National Education developed a model for the schools to be used. 
In that way, every school will use the same observation scheme and schedule, and the criteria the teachers 
will be assessed and evaluated will be the same all over the country. 
 The missing points in the staff contract can cause problems among the employers and the employees. 
For this reason, it is very important to state every item clearly in the staff contract. Mostly, the contracts 
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in Turkey are not very detailed and do not cover many of the items such as the scales, the paid holiday 
entitlement, the sickness, maternity, family and compassionate leave, the pension and severance pay 
arrangements, the unpaid leave of absence, and the social security contributions and this situation can 
easily disturb the ease and peace of the working environment. If everything is stated clearly and 
accurately in the contract, the employer and the employees will know their rights and no problem will be 
faced in the institution because of the lack of information in the contract.  
 Also, the procedures for dealing with staff grievance, disciplinary problems, and dismissal procedures 
should be stated clearly. These problems can also be solved by a standardized staff contract to be used all 
over the country, not only by state schools, but also by private institutions and the Ministry of National 
Education should prepare a standard type of staff contract covering all the items accurately and clearly.  
 The workspace and facilities provided for the staff needs to be improved immediately in School A. 
Teachers should be equipped with adequate numbers of technological devices (computers, printers, 
photocopy machines, internet access, tape recorders, etc.). In addition, the classrooms should not be very 
crowded not to affect the quality and flow of the lesson and they should not be equipped with blackboards 
and chalks, but at least with whiteboards and board markers. If possible, it would be very beneficial to 
have smart boards in the classrooms, but the current economical situation of the country and of the world 
will not allow this to happen. The schools should provide the teachers and learners with OHPs to be used 
in the lessons. Also, it is very important that the classrooms should have good acoustic conditions as 
listening activities are a very important component of foreign language teaching.  
 There are some important points that the Ministry of National Education in Turkey has to consider 
very carefully. These points include that the quality assessment and quality control system of the Turkish 
Ministry of National Education must be in accordance with the systems used in Europe, the inspectors 
must be well qualified to do their jobs and it is the responsibility of the Ministry to train the inspectors, 
the procedures and criteria of the inspections must be adopted to the ones used in Europe, internal 
inspection must be encouraged and promoted and necessary training must be provided to the staff, the 
schools and educational institutions must be forced to be as transparent as possible towards the society,  
necessary trainings for the teachers must be organized, the teachers must be encouraged to attend 
professional development programs, an observation procedure, its use and the follow-up procedures must 
be published and delivered to the school managers, the staff contracts must be inspected and the contract 
must cover all the necessary points, and the schools and educational institutions must be encouraged and 
forced to establish language labs, self access centers, and video labs. 
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